SEND Eng[ish

Al Clee Hill PrimarH School we are commilted to ensuring that all children achieve their J:u,” PokenhaL regarc”ess
of any additional leo,rn'mg need H‘LBH may have. There is a shared expeckahon that all Pupi[s, regardless of
their sPecific needs, should be Offere& inclusive feaching which will enable them to make the best possible

PI‘Ogl‘CSS in SCl’IOO[ and feel Hmof HICH are a VO[UCd member Of H‘»e wider communihj.

Clee Hill PrimarH School is an inclusive school and will opper the J;ouow'mg range of provision bo suppork children
with communicalion and inkerachon, cognihon and leaming diﬁ;iculhes; social, emotional and behavioural, health

or sensorg diﬂ;iculhes; or Phgsical needs.

The range OJI support CJ,CP[OHCCJ, Wi“ be tai[ored kO ind'widua[ need, fo“owing H‘»orough assessmenk l)lj SChOOl Skaﬂ)
cmcL if necessarH, external agencies‘ Il’ is clesignecl kO promote PUPilS workmg towarcls becom‘mg ‘mclepenclent

ancl resi[ient leamers ancl should nok be seen in iSO[OhOﬂ.

Reading

Children with sPecial educalional needs will need the same bodg of knowledge to read just as their peers will.
AnH pupi[s that are not al the poink of being able to read words accurakelg, need o be kaught phonics‘

Broadlg speak‘mg, it will onlU be those that have 9ok severe cognihve cliﬂ:icu[hes that are not able to be Paughf
Phonics code however these children are shill on that same curriculum journeg, but Hweglre at a much earlier

skage.

It may be that leachers need to think about the choice of aclivilies and resources lo teach thal same 9rapheme
phoneme correspondence know[edge. Its likelg that these pupils mighl’ need lo be kaugh[ in smaller groups and
free prom distractions. There's uncloubkecug going to need to be a lot more repehhon and over learning to

develop J;luencg and it could be the resources needed adaphng so that the more age appropriate or linked o o

chi[cl‘s in[eresks [’0 FGO,”H engage Hwem.

But the importank Hling is a curriculum doesn't change, even kugh the Peclago% mighk Al Clee Hill we believe
in "|<eep uP" not “calch uP".



SEND wri|,"m

To enable all children o reach their Potenha[ and work independenﬂa, we use a range of skrakegies and

lechmques inc[uc{ing:
° Supporhng visuo,ls
e Phonics mals

e Word banks (with sound bultons or Pictures)
o Talk & Wrihng
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Children that would benej;it from extra support in-order o reach their J;u” Potenhal will also receive || and small
group inferventions which might include Pre-[eaching and over-learning. This means that HweH may be exposed
to relevant vccabularg bej:ore the lesson so that Hweﬂ are J;o,miliar with certain words bej:ore their new

learning begins. The classrooms are lailored to the l’opics that the children are worl(mg on with working walls
that displaH vocabu[arg, [opic inJ:ormo,hon and wrihng examples that the children can use lo suPPorE their
learning. Teachers and teaching assistants give children verbal feedback leoughouk lessons so that Hmeg receive
appropriake support al the fime of need and can implement the feedback in their work skraighk away. Children

can leo use lapfcps and oner o,ids |,'o support Hmeir abi[itg ko write o,k pace.



The following will be employed alongside and in addition to the needs and strategies:

/ Cognition and Leamﬁng\

1. Use of visual images such as
pictures, word webs, story maps.

2. Modelling / scaffolding — teachers
working through the process of
reading and writing (see planning
support below)

3. Using key vocabulary to underpin
learning - explaining the meaning
and how to use. Images to go with
vocabulary.

4. Consolidate learning (see below)

&
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/ Social, Emotional &
Mental Health

allow self-esteem to grow and

including flexible groupings.
Opportunities to allow all to

praise and feel valued in the
classroom so they feel safe

3. Create a learning environment
where they feel safe to make

1. Mixed ability classes and groups to

preconceptions to be challenged

participate and contribute, receive

contributing to class discussion.

/

/ Communication and
Interaction

1. Seating arrangements ~ flexible, varied
and supportive partners / groups. TA to
support those that need it during input.

2. Model how to explore/ discuss / analyse

through talk - provide sentence starters

to act as talk prompts.

Take part in class engagement with a

novel through oral or visual responses

e.g. drama, oral rehearsal using the Talk

for Writing approach.

K Sensory and Physﬁl\

Practical activities to engage
with texts (use of props, acting
out, movement and voice)
Visual images / practical
stimuli to act as prompts for
talk and planning.

Low-arousal areas (see below)
Offer equipment e.g. overlays,

w

writing slope. J




